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PUBLISHER'S PREFACE

“In INFORMATION FUTURES® continuing attempt to put criticul issues
sefore professionals in the educational technology and library/information-
service}fie1ds, issue papers are published. Instructional Te;evisionm-

. potentials or Problems by Johr Pekizh is such 2 paper |

Issue papers are accepted as wrxtten by authors Every attempt is
made to provide to the recder the ph1losophy, concepts, and proposals as
written by the au»hors 4a modifications are made in the author's expressions
for the purposegs of content or format editing. " :

‘?ekjch has raised a set bf questions about instructional television--
or pessinly the way instructional television is utilized in the teaching-
1earﬁing settimg--that wi13 bé“of interest to all searching for the promise

“of the medium. anfrwdtiona! 1eievision is identi¥ied as a powerfm? madium
for maximizing the interchange Qf'ideas and supporting learning. But problems’
vare jdentified by Pekich that might prevent goals for the ﬁedium from being

reached. ‘
The reader is encouraged to read the author's 1ntroduct1on Fi}st;
it provides insight into the ph1losoph1es he?d by the suthor about instructional
television. This understdnd1nq should help -to further perceive the concepts
presented in the three 1ssue papers. Second, the overview of the three papers
presented will gu1de the reader in selective reading. |
AL the requpst of the publisher the selected b1bl1ography was added

to the set of papers to assist the reader in the further study of 1nstruct1ona1

television.

The Publisher
Movember, 1979 5




AUTHOR'S INTROCUCTION

Somewhere between the superfjcia1 gloss of a sitcom and the pre- -
digested programming of local news I{es the strange nether world of instruc-
tional television. On rare occasions, reharkab1y outstanding efforts surface
from the refesses of creative minds, secure the necessary financial backing,
and become e>amo]es of the highest types of educational and instructional
programming. WYtHESS for examble the BBC/Time-Life product1ons of the com-
plete plays.of Shakespeare, an achicvement that will not be duplicated in
thﬂs century. While there are.some weaknesses in some of the-productions
such as the stilted fight staged between the House of Montague and the House
of Capulet early 1s§%he play, the serwes shows how it is possible for televi-

' <ion to do what it is uniquely suited to do--Bring tha very best of thg out-
side world or of other wpr1ds into the home. There are other examples .of this
’exce11ence'such as the continuinf segments of Nova, The Adams Chronicles, and
the several m1n1 ser1es dramat141ng novels such as David Copperfield, Recots,
and The Nartian Chronicles. They are still too few, though, and too sporadi-
cally pvoduced |

The prob]ems underlying any high quality instructional program are
legion . . . Not the ]east of which is money. .Clearly, a sponsor contacted
by a commercié] network wants the highest exposure for h1s product to earn

| him the highes"sa]es;”he would not 1ike1y wish to underwrite é'prog?am ﬁhat

ot would have potent1a11y Tow numbers of v1ewers ‘The producers are then,.
faced with the problem nf having to find the right "veh1c1e" to show, hire
the "name" éctor or actress to draw viewers, and secure the ideal prime time

slot; the sponsor might, then, be willing to back the production.

ERIC R G
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The educational networks have even more Serious problems; again,
many are based on mpney. The producer must come up with a quality project,
: skilled ta]ent--often not commercially known--and a means to carry out the
| production on a meager budget and without losing ovr sacrificing qualipf}

" That problem has always existed for educat1ona1 te1ev1s1op,an%/’§7;ep‘the
“current budget-problems facing public broadcast1ng, w1’1knot become much
better.

. Despite this disparity between the resources of commerc1a1 broadcast-
ihg and instructional broadcasting, one can still work to create the h1ghest
quality 1TV {Instructional Te]ev1s1on) by using not only the 1nherent capa-
b11ities of television but a]so the sound, orderiy procedures that go into
deve]op1ng any mgter1a1s for learning. The rules for preparing quality
jnstructional pacnges are not 1mmed1ate1y discarded once television has been
se1ected as the medium for 1earn1ng; rather, the 1nstructor ought to more

‘rigorous1y adhere to sound 1earning principles since the ITV medium will
probab]y be new. | '

The lack of sufficient funds will always exist. 0n1y through qua]ity
productions done with the tightest of budgets, through the efforts of the
most skilled of ITV personnel, and backed by strong public support can tele-
vision ever hope to-compete as an exciting medium for learning. With suffi-
ciept numbers of successfuT ITV lessons and with strong educator support,
television should become a more v1ab1e force in classrooms.

The chapters in this vo1ume exam1ne severa] issues that 1nterconnect~
in the creat1on and deve]opment of ITV programm1ng " Each chapter also .
cha]]enges the basic assumpt1on held by many that television is too complex

. for the novice to totally understand, yet alone work in. Given orderly

procedures for choosing the various components of a te1e1esson and a process

ra,
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for analyzing its quality, the user can create unique, interesting, and
exciting tolevision‘1esscns thaf will help others to learn.

Television is visual. It demands that what goes into the studio
~end is of the highest levels else what comes out will be little more than
the émbtiness of the facédé of many slick commercial productions or the dull
mediocrity of 1oca11y produced programs. Te]edisior is too powerfu1 a
med1um to reflect littie more than our glossy dreams and too useful a medium
to re1nf0rce the myth that* 1nstruct1ona1 televisijon must be dull and sterile.

The potential of 1TV ds waiting. for the creative person to "extend and
éxpand-our'know1edge in ways that no other medium could hope to equal. That
~is what 'the time and effort, the energies and'1ongdhdufs, the talents and
iechnology exist fdr. A]] else is secondary. |

John Pekich
" Qctober 1979

o ' . . 3



- “THE POTENTIAL OF INSTRUCTIONAL TELEVISiON

The fundamental decision either to use or not.to use te]evisionifor
instruction is one of the most haphazard of choices for many educators. Often
their reasoning goes something.like:- We have the hardware, so let's use it.
<ucﬁ a statemeﬁt comes, not from any understanding of what the medium can
do, but rather from a mystical belief in the absolute power of television.

The medium has so saturated life that its use is celdeh cha]lenged

Television may be the most abused and misused of all instructional
media. In its visfb]e cbmpetition with commercial efforts, ITV can little
match thc ~.alth of personne] and money that back such an educational spec1a1
as Jane Goodall and the Wild Chimpanzees. Yet, ITV has the same potentia]
for creatfng excitemeﬁt for learning as apparent in The Adams Chronicles.
Somewhere the producers of the above--plus Mr. Rogers Neighborhoood and
The Electric Company--have found the jdeal merge for the capabi]1t1es of
television with the needs of learning. \Unfortunately, the producers of
the toynt1ess deadly Teésons that saturate our schools via public television
have not. For them and for those considering using Instructiona]'Te1evision;

a restatement of what television can and cannot do -is in order.

Strengths of Instructional Television

Best Available Teacher

ITV can hire the best available teacher to present 1essonﬂcontent°

L&

Whether the teacher is from the‘classroom or from an acting group depends .

_upon the bo]icies of the station and the producer. The point is that the

[



4 5 . . r a)
7 o7

'challehge ex1sts for the lesson producer to use the most competent perSoh.

-An open aud1t1on is a clean and obv1ous means of 1dent1fy1ng who has stage
presence, who can play to the camera, who can think V1;Ucl]y Compensat1on'
for the c]assroom teacher h1red as the ITV 1nstructor should te at 1east

a 10% increment; the professional actor will, of course; work for sca1e

Their services are worth whatever they receive.

Professional Production- Staff

In the bést sense, ITV offers a highly trained staff to create

exciting and effective lessons. The complexity, of that staff is determined"

by a balance between the_ava*]ab1e resources and the quality of the program-

ming produced by the stat1on A high budget facility is expected to create '

ce]lence jn its work; a-low budget one can do so if it estab11shes clearly
‘defined priorities. -In the more sophisticated station, key product1on posi-
tions are staffed by un1que1y creat1ve 1nd1v1duals with spec1f1c.respons1-
bilities. In the smal]er staf1on, one per501 performs varied roles. While
therevmayvbe a correlation betweenvthe size of a product1on facility and the
' quality of programming, it is not always true. The smaller station may be
-capable of producing qua]ity content, but only a 1imited number of produc-

tions.

- L}
The production staff--or at least the skills represented--are

severalz

. |
Television Teacher

. Producer/Director:

: Research Assistants

Curriculum Specialists
Artists
Scenery/Prop Designers
Studio Technicians
Evaluation/Review Personnel

The staff is highly skilled, able to provide the te]evisioh instruc-

tor w1th technically clean mater1als and competent sipport to create
g '

o

N
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effective lessons. Nhén One or more of the staff 1s 1ack1ng, or when roles: i’~//’

. - are combtned the qua11ty of the content must drop .

Planning Time

ngficient time must be aliotted for the praductfon_of eaeh lesson.
A nbn-unreasenab1efgu1de for the-larger studios is 55 hours per week for a-
half-hour lesson for p“cduct1on preparat1on and 3-5 hours stud1o ‘time.
Another gu1de is approximately. 2 hours product1on time for each minute af
' the Tesson. Unfortunate]y, sma11er stud1os are forced 1nto t1ght product1on
schedu1es“w1th a resu1tantldr0p in_production quality. The pQ1nt—1s c]ear._
ITV_Etations mast provide time to‘bréduce effective lessons. if»thef canhot
- do this, they shou]d reduce the number of productibhs an& concentrate on_a -—
few quality 1essons |
- - By reducing the number of product1ons,vthey may initially antagon1ze
some- c}fents who wanted te1ev1s1on serv1ces _/Over a per1od of one or two
years though the station w111 build an 1nvehtory of qua11ty 1essons, p1us"
a reputation for excellence in product1on Thut is what the a}1ocat1on of

P

-time is‘about--producing the highest possible quality of lessons.

~

Quality of Teaching

The ITV teacher has two major concerns which affect the quality of
Jesson content: the fact that he is the best avai]ab]e for\1essons ard the
need to do the best possibie production because the audience is not present .
. for reaction and feedback. Being the best avai]able‘Cahries the burden of
producing the best.aVai1ab1e lesson. (The product1on staff is expecting 1t
The teachers who d1d not pass the audition are expect1ng it. Profess1ona1 -

colleagues are expecting it. And students are expect1ng ijt. The ITV teacher

has little choice.




. The absence of an audience ooseS'a hore serious prob]em. Since~no -
immediate feedback is present, the ITV teacher is forced to do extensive
" pre- iesson planning and preparation, 1nc1ud1ng a pre]iminary trjout of the
content before the finai“taping When feedback does come_from v1ewers,and
users, 1t may be de]ayed by a week or more The burden becones one of antici-
pating problems, se1ect1ng appropriate materials and strategies, and script-

ing.a 1esson that will work

Wide Audience Appeal

Te]ev1s1on can extend the effective teacher and lesson to a broad
B audience with g]oba] sate111tes mii]iors of students’ can receive the same'
degree of 1nstructiona1 exce]]ence Pract1ca11y speaking, ‘more students in a
- state or school district can now have the means to learn. from a 1esson or
series‘that has been methodically p]anned and creatively executed through the
combined efforts of a profess1ona1 stati The cost for a schoo] or district
v “, - to obtain -the 1esson-~ava11ab1e via open_ broadcast from a state or 1oca1
| te]ev1sion center—-is a nominai £ of one or two dollars per pupil per year -
to offsef printing costs for teacher and student guides and related support ~
materiais o
i} If the 1essons come through a schooi or district media center or col-
lege rental service, the fee is minimal. The quality is there, whether,for
a student in Los.Angeies,'houston,,or Pittsburgh. That is :the strength--the

uniimited'distribution potential of television.

Intimacy -
- E
Television is intimate. If the/ITV teacher and staff produce a

vlsua] lesson, a 1:1 relationship with the student is established. As far as

[~ ‘ : - -
the_student sitting in the sixth seat, eighth row, Basic Anatomy and Physiology
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'—Jam_ns_concernLJ,,the television 1nsfructor is speak1nq d1rect1y to h1m This

assumes thdt the 1nstructor js maintaining proper eye contact has scr1pted
‘the content to d1rect it to the single student and has bu11t 1nto the content
segments des1gned to draw the student act1ve1y into the lesson. The effect

is net un11ke a persona1 tutor for the student carefu1ly leading him, call-
ing for participation, and permitting an opportunity for the student to
re1ate to the te]ev1s1on format. This. 1s powerful use of\the med1um and .
effect1ve 1nstruct1on The 1mmed1acy facet of ITV is obv1ous in the effec-

- tive lesson and not1ceab1y absent in the: commonp]ace maJor1ty of 1essons

Release Time for Classroom Teacher =~ ' : : o

ITV can re1ease the c1assroom teacher from having to prepare for
sarticular content wh1ch will be covered in the televised lesson. Instead
he' can use that time for in- depth preparat1on of related material to be used
w1th the lesson .or for other 1nstruct1ona1 act1v1t1es. This is not to 1mp1y
that the ITV lesson frees the. c]assroom teacher from having to do his JOb
If anvth1ng, the 1esson p]aces 1ncreased respons1b111ty on the teacher to -

g make better use of the tﬂme, to prepare for using the ITV lesson, and to.

adapt his norma1]y trad1t1ona1 teach1ng methods to ones wh1ch 1nc1ude ITV

. v
- a [

Prev1ew 0pportun1ty
[7v offers the/potent1a1 user the opportun1ty to preview. a 1esson or.
ser1es pr1or to us1ng it. If the mater1a1 comes via open broadcast the '

teacher can norma11y v.ew the 1esson dur1ng times set aside spec1f1ca1]y for '

- prev1ew If the 1essons are 1oca11y produced and/Qr contro1led prev1ew1ng

becomes a matter of schedu]1ng The teacher can determ1ne th1s way, the

re]evance of any or a11 of the content for a course, can se]ect ‘out of the

1essons many po1nts wh1ch m1ght be confus1ng and prepare for. poss1b1e c1ass



9
prob]emé, and can decide what'preparatory materia]s:may be needed to improye
vhthe recept1on of the ITV Tesson. 'The"teacher-can-also-p1anffor_pre-1esspn,
dur1ng—1esson, and poat lTesson act1v1t1es for h1mse1f and his class. Appro-
priafe vocabu]ary 1ists, readings, and proaects can a]éo be se]ected to make -
the lesson an integral part of the teacher's 1nstructiona1 efforts. Curricu-
1um quides accompanying the lessons: can be studied for assistance in effec- -
tively using the ITV Tesson. A11 of which is designed to show that the oppor—
tunity to preview a lesson gives the teacher the chance to he1p students

receive the maximum benefit from the lesson.
_ .

In-Service: Va]ue |

An effectively produced ITV~;Ssson has a value beyond the obv1ous
-of aiding students in Tearning. It can also help the classroom teecher to
improve-teaching skills. By observing the use of visuals, of sequentially
.organ1zed matarials for bu11d1ng upon 1earn1ng, of draw1ng students into the
content through active participation, the classroom teacher has-models:for
us%ngvin the.sofca11ed traditional teaching mode. The teacher can. also bene-

-

S fit from the yariety-of‘resource materials that had been used in the ITV
lesson. | i ' ‘
A second benefit is the 1n-serv1ce va]ue to the student By learning
from another teacher and by working with a're1at1ve1y nove] approach to 1earﬁt”
ing, the student might refine his methods for and attitudes about education.
'He may become ekcited and challenged by the ITVQpresentetion;”he may gain
?nsights into critical. cdncepts more clearly presented via television than ‘
by trad1t1ona1 methods; and he may be cha]]enged through suggested proaects.
or read1ngs that normally would not have been suggested in.class. . The proceSQ;
for 1earn1ng can be s1gn1f1cant1y expanded by this in- serv1ce d1mens1on of ITV.

. \\\\\5

-
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Basic Skills Improvement

By its design and intent, an ITV lesson is offered the ctudent at a

tived pace with,bUﬁjtzi“VE]ementsmfor student participation and review. The

student is. introduced to an organized pattern of content requiring that notes

be taken in a particular sequence. He cannot stop the ITV teacher--in
broadcast lesscns, a2t least--and ask for a cla-ification or review. Indeed,
he is forced to refine his note taking skills, using the org nization of the

lesson as assistance. " The transfer to other content areas, to other classes,

- and to related act1V1t1es should occur and improve basic skills.

The student is also forced to sharpen his visual literacy by’ dea11ng
w1th content presented through a visual medium rather than the traditional
lecture of a classroom. He 1earns to draw content from visual examples,
using the television teacher's comments to supp]ement the content. - Im so
doing, he can improve h1s ab111t1es to "read" V1sua1 mater1a1 in ot:;

classes or other activities such as watch1ng commerc1a1 f11ms and tefevision.

In the case of ITV lessons which can be controlled Tocally, the same

' opportunity to improve visual 1iteracy‘sk111s holds true with one obvious

advantage: The student can vieﬁ the lesson as often as necessary until con-
tent is mastered. Such a student has the means to refining note taking

skills to a degree not avai1ab1e*to’the student in a traditional classroom.

Availability of Non-Traditional Resources

The ITV lesson has the potential of tapping a wealth of resources
not norma]ly accessible to the c1assroom<teacher. Such resources may be
people, p]aées,vobjects, techhiqués, or special effects that are either too
expersive for the c1as$room teacher or too distant in time or place. Addi-
tionally, the IlV staff can design a variety of models to 111ustrate con-
cepts,_prqdyce animated films to explain comp]ex processes, or challenge the

time sense by dramatica]]y going forward or backward in time.

1 Ao ‘ - )
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_ This un11m1ted resource pool offers the creat1ve ITV teacher and
staff the challenge of producing the best possible 1esspns The teacher in
such- an environment has the tools to extend his teaching abilities and improve
upon them, to refine what can be'taught and how it shdu]d be learned, and
realize that there is no limit to the potentiél for'iearningm;_,:;h. Only
to the imagination and creativity of the user.

This cornucobia of resources also extends to the classroom. The
teacher can see how learning can be enhanced by the variety of materials to
define and refine concepts, to illustrate rather than merely lecture, to '
challenge the\student‘by stimu]ating his interests in such a way that goes
beyond the textbook. That the ITV lesson is also a resdurce to the classroom
teacher is 1mportant since it serves the dual role of being a med1um of con-
tent as. we11 as a model for new 1nstruct1ona1 methods . Such a view demands
that the classroom teacher become part of the 1earn1ng that shou]d occur

o \dur1ng the show1ng of the 1TV lesson and not act as one who takes the menta]

cigarette break when the set is turned on..

Inmediacy

One of the most powerfu1 strengths of te]eyiSion is‘the ability to
be anyyhere-at any time, to witness and Tecord the significant eventérin
civilization or the most‘mundane and be able to send those images into the
c]assroom as they occur. The variety of experience from the Apolio moon
Tandings to the funeral of John Kennedy, the Munich Olympics to the 1nter-
national chess championships, the debates of the United Nations Secur1ty
Council to the forums of local government are n1tness to the power of tele-
vision in bringing the wor]dzand beyond into the classroom. The events
are now and 1mmed1ate, and the impact on the student goes beyond anything

that can come from other media. The tota1 experience is essent1a1 to the
O ‘ . . _‘1_0
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student. It can be expanded upon by the abitity of ‘television to be the

window foriand to the world.

Attention Control

Television has the unique ability of directing the studeni to precisely
what the teacher wishes to show. There is no digression, no irrelevant =
aside that arises in the classroom. The information i§ so organized that ther
student can only relate to what is essential, can be gﬁided and encouraged
to think about specific contents or processes, and draw conciusions which .
follow 1ogiéa1}y from the given information. The use of the video close-up
means that the student does not have the chance to consider anything other
than thevparticular facial action or exoression, the organ of an animal
being dissected, or the painting technique being demonstrated. He cannot
.see what is happening to the side of the demonstration,,cannoﬁ become- fasci-
rated by a §tudﬁnt‘§ reaction to the body design of'a'Caf when only the engine
is shuﬂn--the body desjgn will come when it is time for that stage of learning.
Few classroom teachers will ever maintain ﬁuéh total control over what is

presented and what the student will see and respond to.

T

Permanence of Lessons
- - Y

The advent/of relatively. inexpensive recording and playback equipment

and video tape has revolutionized 1earhing. Tapes are easily recorded, dupli-
cated, p]ayed back, and stored- for future use. Given the considerations of
befng out-of-date or irre]evanf, video lessons can last as long as the content
is useful for 1eafning. Then it becomes a matter of erasing the contents and
recording or dup]iCatfng new méteria].: fhe size of the open-reel ahd
cassettes is little more than a text and reguires simi}aé snace for storage.

The only Sspecial requirements for video tape are temperature and humidity
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control; in ‘the age of air conditioning, that is a minor prob]em Schoels
~can develop extens1ve v1deo tape libraries to complement in-class instruction,

provide basic instruction, and enrich students' lives. - I

Qgt_ggach 4

1TV has the capacity to reach out to students who do”not or .cannot
attend c1ass in a formal sett1nq Open broadcast lessons permit the homebound
student to receive unstruct1on, permwt the drop-out to come back to school,
and permit ‘the senior adult tne opportunity to receive a cptﬂege education.
Beyond that, ITV can reach the professional conmunity through in-service pro-
ghamming. It can also enrich all people's 1ives through a wea1th of concerts
and speciaT programs and can permit the pubiic to watch and, tn some
instances, participate in the debates of local government. The.American
Samoa and Ch1cago Jun1or Colieges of the Air successes underline @he diver-

51ty of television while: Alan Shepard golfing on the moon andJachesCousteau

tracing the routes of the Killer Whale both enrich and relieve the monotony of -

dul\ sc1ent1f1c exploratlon A]] th1s js and can be done through te1ev1$1on
and the student need not be in a seat in a ‘classroom to enJoy ana learn from

such programs.

Parent Education

A

TeTevision o;fers parents the opportun1ty to view what their. ch11dren
are using for learning and, if they .so choose, work a1ong w1th the students
The' parents are no 1onger isolated from the curriculum and dependent upon'
the part1a1 materials and information-that the1r ch11dren m1ght bring home.

It is not unreasonab]e for schopls to open the1r v1deo tape 11brar1es to
~parentsmto perm*t them to better understand what is expected from the ch11d

in terms of content mastery. Neor 1s it unreasonable to give parents the
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opportunity to react to the content of courses, particularly those on video
tape. The rapport between parent and school can be enhanced and the sense

of isolation that a parept deve1ops minimized. More tmportant the pérent
can nelp the student having difficulty with content he can alse share w1th
his son or daughter the wonder and mystery of new learning and travel together
backward in time to the D1d Stone Age or into the future and the first con;
tact between Earth and other civiiizations throughout the galaxy. Such

moments must be encouraged and television has the unique capacity to do so.

Wweaknesses of Instructional Television

Scheduling

Broadce . ting poses the often difficult problems of scheduling the

viewing of a lesson or series at a time convenient for the teacher and students.

il

At times, students may be required to view a 1esson out of context or be denied.

seeing the lesson because it doesn’t fit; the prnpared Tesson plans. Unfor-

tunately, the rigidity of a broadcast schedule is difficult to overcome |
Many 17V stat1ons attempt to have repeateo showings of particu]ar

lessons or ser;es to offer a]ternat1ve show1ngs for students. Also, many

~ stations pub11sh programmlng schedules which list the show dates, include

support mater1a1< about the content and permit the teacher to or1ent hlmself

- to the 1essons F1na11y, mary 1TV stat1ons have g1ven approval for schools

10 record programm1ng at more conven1ent t1mes, the time limit on off air
dup11cat1on is usually. Seven days,msutfic1ent time for most teachers to

make adjustments in teaching plans.

. :Cio ed circuit systems which have local control do not pose severe
scheduling probiems. Often it is simply a matter of plann1ng a week or two
in advance to schedule a showing of a particular lesson. Last mxnute changes

or cancellations are easily accommodated in the closed circuit system.
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Simtlar convenience in scheduling also occurs with tabe libraries
wmth the material norma11y available w1th a one-week nctice. What'appears,
then, tc be a major urob]em with ITV becomes 1ess jmportant as the a1terna—

tives to using it are known.

tack of Direct Feedback or Give- -and-Take £

1TV Tessons are usuai.,oane way, requ1r1ng that the burden be placed

on the prbducers for anticipating any areas of misunderstanding or confusion:

1n‘students. There is seldom -any opportunity for quest1on1ng and chaileng1ng
or feedback to the ITV teacher On the surface, this may be a serious problem.
in fact the well- p1anned and executed lesson cannot tolerate any disruption
~,‘of 1ts sequence. Given 'a limited amount of time, a specific organization,
and def1ned ob1ect1ves, the product1on must continue to the end eise learning
will be Jcopard1zed 77 ¢
There is no .reason, though why a two-way hook -up via e1ephone

lines cannot be maintained, espec1a11y where a f1xed sequence 1s not requ1fed

Seminars, Tectures by prominent individuals, or debates are c1ear1y 1ust1f1ed

S
~—

in using the direct give—and—take Mot only do the students become part of
the:ITV_sessipn, but the instructor operates in the. live and-cha]]eng1ng

atmosphere.of the real worid.

Non- Ind1v1dua11zed

_ Broadcast ITV is necessar11y a oroad appea1 apnroach to 1earn1ng
"It s genera]]y 1mposs1b1e f1nanc1a11y to produce a ser1es that can be -
mpd1f1ed to meet a var1ety of learners' abilities. To that exteht, the
objection is: va1id If 17V, though, is designed to supplement a course of
instruction Jnd if the-lesson can be r-corded for later use, this objection
becomes less 1mportant. Granted the if's are important and will hold for

some schools.
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. One possible solution for schoo1s7that cannot record off the air
1ies in the realization that the ITV Tesson may not be suitable for all
students. .Clearhn a student who has a1ready mastered the content should not
be requ1red to v1ew the mater1a1 nor should the student who does not have

-certain pre11m1nar

SN gas not met certa1n prerequisites. At that
'point the ITV lesson becomes 1nd1v1dua1ized for those students who can bene-
fit from its content. The other students who will not view the lesson can

be assigned materials and exercises better_suﬁted to their instructional

needs. In a circuitous way, ITV can be individualized.

Denies Group Discussion

With the fixed sequence of broadcast ;Tv,fgroups are prevented from
discussing points raised during the ]esson.. GroupS'are also discouraged
-~ from torming common assumptions and testing their va]idity as during a tra-'
: ddt1ona1 class.: The argument ho]ds for the fixed sequence of the c0ntent
If that sequence is 1nterrupted the lesson w111 not be comp1eted and 1earning
| may suffer. The group should be encouraged to jot down notes about soec1fic
po1nts in the 1esson and hold them for 1ater d1scuss1on
With 1oca1 contro1 e1ther v1a c1osed ¢ircuit or teacher contro]]ed

p]ayback ‘the 1esson can be. stopped and key points d1scussed among the groupp

.

N
\\\ Part or a11 of the lessons in a ser1es can be e1im1nated and as apted to

..

™~

e\t\the needs of the_group.  The- group can also dec1de when the tape shou]d
roll OK\EESZ: ‘In its unique way, ITV can be 1nd1v1dua11zed to the co11ect1ve
of th ’ - -

needs _group.

‘Absent S+udent\;:sses Content

Dur1ng the ea;T}\da‘s of broadcast ITV, the absent student posed

'fspec1a1 prob]ems in terms o\\gett1ng the missed 1essons Now, the absent

‘student can view the 1esson‘at ho

'He may also view a record]ng of the
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“Jesson on-file in the tape library both at his convenience and at his rate
of stopping and starting the videooiayer. As more schools both increase and
_improve access to recorder/piayers and tape inventories, this objection

has less credence with arguments for or against ITV.

Cost
While the relative expense of ITV may be high, the outlay is deter-
mined by several concerns: sophistication of the comp]ex, broadcast or -
ciosed-circuit; color or black-and-white; origina1 production or off-air
'dupiication and distribution; school or campus classroom distribution;
school's instructiona] objectives. These and other related concernsvwiii
"determine whether‘two thousand or two million dollars are spent on instruc-
tiona1 television. The range of costs is commensurate with the range of
&expectations and requirements | . '7
| Built into the hardware costs are those for productiop of software
suppiies The more sophistiCdted the programming, the more complex and
expensive the supporting materials such as films, graphics mode]s, .and-
special purpose items. Backing‘the materiais will be the need for and'
'_Dexpense of a professionai statt.; Increased scphistication of equipment and-
programming_demands:more:competent'brofessionais t0"performuthe ski11ed‘
"jobs. ‘ | | o
| One added expense is. that of maintenance The simp]e one”camera,
'one deck one m. nitor closed Circuit system: can: he,maintained for a low
cost; often the work is done by technicians who hand]e the routine audiovisual
hardware distribution. As. the production facility expands, the need for
quaiifiod techniCians rises the maintenance personnei assume critica1 ro]es

in insuring that quality productions occur with minimal equipment failure

" or downtime Their sa1aries will necessariiy be high for the essentiai\

2L
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services they provide. They will tend to haVeRthe system last longer, pro-
vide highersqua]ity’serbite, and be less prone to the unexpected failure that
occurs when non-professionals operate the equipment.
Qu1te simply, qUa11ty prodUCt1on is expens1ve but the: return in

‘1earn1ng 1s the key ‘concern for any school cons1der1ng ITV.

Conclusions,

Instructional te1evision is capab1e of providing exeiting alterna-
tives to the traditional lecture format in the traditional e1assroom. Its
use shou}d depend, though, on an understanding of and appreciatjon for the
unique qué]ities of‘the medium. Television should not be used simply
because it is there. Such action questidns the very nature of instructional
techno10§y_and will 1n$ure that the experience W1th ITv w111 fail.

Schoo1s have known too many. defeats with instructional techno]og1es
to suffer more. Equa11y 1mportant schoo]s must 1ock to the student and his
1earn1nq needs and bu11d processes and mater1a1s that w111 help’ the student

n

and not unnecessari1y‘confuse and comp11eate his 1earn1ng. ITV has the
pdtentia] td do both. Hopefully, the.nsehs wii] choose the positive and not~
repeat the negative, reinforcing the be1iefs that‘instructiona1 television
is dull. e . q
Lo ok kK kK

The following will assist those wishing to explore further the
potential of instructionaT;te1evision:

" Educational Broadcast:mg
SF Educational Communication and Techrology Journal (formerly
Audiovisual Communication Review)
Audiovisual Instruction

The above periodicais are basic reading for anyone working in instructional

television. . : ‘ -
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George N Gordon, Classroom Telev151on (New York: Hastings House,
1970). .

‘Lawrence F. Costello and George N. “Gordon, Teach w1th Telev151on
(New York: Hastings House, 1965).

Robert L. Hilliard, ed., Understanding Telev151on (New York:
Hastings House, 1964) _

The above texts are basic for both hardwarE'and software discussions.

v
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BEYOND THE TALKING FACE ' e

’
L

The Instructional Te]evisionfTeacher has come a long way'from-mere]y
being a.talking facet Yet, 1ittle is known about what makes up the "best'
available" ITV teacher. The arguments continue in the iiterature about
whether the person ought to be‘aoprofessiona] teacher or'an actor. For the ~
former, the reationale says that’ the content expert will be able to more -
accurately and smoothly present the materia], shou]d an unexpected problem
arise during the prcduction, the content expert could adapt and: save the pro-
gram, For the iatter, the rationale argues that a trained actor will be
comfortable with television and can play to the camera; content can be

~-~ =~ learned as easi]y‘as any script ‘Each side has its supporters.and’each is
quick to shB& the merits’ of one over the other. Generaily, though, ITV stas;
“"tions*use-the~ciassroom teacher whi]e commercial centers “draw upon the actor.
Budgets may p]ay a s1gn1ficant role in such a d1chotomy
Some common denominators may be listed to de*ine the often intangible ;
ideal te]ev1sion teacher. The characteristics ho]d for either the.professiona]
teacher or the professional actor. Thegemphas1s on ‘some of the personal

‘qualities will Vary with the individual talent. B

\ i

_ Can Communicate with the Student

“0f all the qualities, this is the most critical. ﬂithout this skill,
the ITV instructor wili ]ose “the student, regardless of how techn1ca]]y |
clean the production may be. Despite insights from 1nformation theory, much
remains unknown about the precise elements of the effectiVe teacher. One point

is clear: This individual can reach the student on the student‘s ]eve] There
R 7 »

l
20
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*is a blending, a meeting of the studént and the_teacher, on a one-to-one
rela 1onsh1p When it happehs,~a11 can see it; when it is\missing, the defi-
ic1ency is obv1ous Jpen auditiohs aregangexce11ent means to idehtify the

P

EffECLTVE communicator.

,Can Think V1sua11v o ’ ' T C

«

Television is a visual medium. A]T that happens must be directed to
that end::show visually, reinforce orally. Show, then te11s. . . not the

~ reverse. - If the asp1r1ng te1ev1s10n 1nstructor comes from a tradltlonal
2{{teach1ng background he w111 do the opposite, using visuals to relnforce
':what he says. Carefu11y cortro]]ed auditions must be arranged S0 that the
prospect1ve ta1ent can select v1sua1s for a 1ess0n segment. Those whoothlnk
visually. w111 revea1 themse]ves as soon as the 1esson eg1ns ‘
More tha1 know1ng the types of V1sua1s most approprlate, this 1nd1-

s

v1dua1 must also have ‘the capac1ty to make h1mse1f part of the visuai mes-
sage How’he dresses, how he stands or gestures, how he takes cues and
moves on-camera are part of the v1sua1 ability. If the lnstructor is ab1e.
to p1cture a scene as tnrough the camera and, therefore, the v1ewe§ s eyes,
he w111 be a sof1d asset to the production. If, on the other hand, he- can .
only re]ate to how he v1ews h1mse1f before a camega, he will become the
1mmob11e ta]klng face. »
He is not expected to des1gn techn1ca11y attractive v15uafsﬁhor
“~indicate -the part1cu1ar camera ang1e for a given scene. He is, though,
expectéd to understand why a close-up wou1d work better:in a given scene
" than a medium'shot. He must know the d1fference between an objective and
a subjective view, as we11 as when to use.each. In short the closer he
can become to being a visual thinkér,vthe'stronger he will make'the produc-

tion., -~ ‘ . N

. : RN
l)l.,‘

[
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, Knows the SubJect

w1thout a thorough know]edge of the 1esson and/or series content,

Iy

. the te1ev1s1on 1nstructor will come S{f a miserable failure. “The student
+'4:.,-w111 p1ck out the errors or the sha]]owness of 1earn1ng and w111 react by
%anta11y turn1ng off the 1essdh. A know]edge of the subJect w111 permit
the 1nstructor to deve10p the: 1esson ‘along concepts and not a verbat1m )
scr1pt. Shoulf sbmeth1ng not. worh dyring the production, the content
) expert wou]d be ab]e to make neceSsary adJustments to save the lesson.
l}.Perhaps most 1mportant the content expert.w111 he]p in selecting appropr1-'
ate props or V1sua1s to support the content.- ~;
: '_ ; - ShouLd the ta]ent be a profess1ona1 actor, he can st111 be knowl-s -
'edgeab]e about the subJect Ihe burden 1ncreuses, though for-the. producer
,or d1rector to insure that. the ta1ent has suff1c1ent depth-of know]edge in’

' the subaect . Of course, 1f the ta]ent memorizes a- scr1pt and no prob]ems
oceur dur1ng production, the 1esson w111 be a _success. The actor, unfor-
_itunate1y, cannot ant1c1pate problems or make: adJustments to ‘props that don't
.5‘work as’ des1gned the element of the unpred1ctab1e a1ways haunts the use of

' an actor,‘ Th1s 1s not to. say that he must not be ‘used, only that the produc— '

tion staffnshou]d be aware,of.some of his 11m1tat1on§,

Is Creative - o =: T ‘ B
| This 1s an intang1b1e qua11ty, but 1t describes the ta]ent who 1s ab]e
to 1ook at-.an 1nstructiona1 prablem and devise origina] approaches to solving
it. Equa11y 1mportant,,th1s qua]ity defines the ab111ty to mo]d and shape a ;[”
.production by the talent's cheice of style. aﬁd presencé of de11very Such an
1nd1V1dua1 is resourcefu1 enough to make on-camera adjustments, when neces- }
sary, ‘to 'save . the product1on In fact, the 1nnovat1ve ITv. 1nstructor is able

L to take a seeming disaster and turn 1t, on-camera, 1nto a high1y orig1na1 eVent.

. - ¢ P
€) 1 .
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23
Care must be taken to determine whether an action is creative for the
production or merely se1f—serv1ng A simp1e test {s.to try the suggested |
approach or material; 1ﬁf1t adds to the production, it w111 be obv1ous If,
instead,iit js used co enhance the instructor's image, "that will also become
. apparegg.- Creativity is so difficult to find; often it must be sought out
and profected when it appears. Creative jndividua]s must be encouraged te
_express their ideas, eren if the majority of the productipn cren opposes 2
partdcular cpncept. ‘The sharinq,of the‘noVe1.idea may be the stimulus needed

to put 1ife.into an adegquate lesson.

4 Can'Cooperate With Others

: Tnedxa1ent is dn]y one among many iQSa te1evision production.
'Depending upon the size of the stat1on and the available resources, the
1nstructor may function as producer/d1rector/wr1ter to mere1y be1nq one of a
':-dozen or more professionals. He must be willing to work with others-~

d1rector, producer, writer, camera crew, art1sts, video and audio enq1neers-~

- to make the 1esson a success He must be w1111ng to shape his own. needs into

- a total product1on, understand1ng where he f1ts and how he must re1ate to
"others o

It is a tru1sm in te]ev1s1on production that, 1f each production
crew member does his designated job, the proaect will probab]y fail. Too
often, unforseen problems ar1se, requiring last minute adjustments. A missed
. shot can be saved by an alert camera operator. A creative d1rector can
enhance a traditional shth Tne opppsite will also hold.true.p The success
of a product{on depends ppon‘now.We11 each member works with.others;'one'
cannot act alone. | “: - -_p o . .

<
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‘Knows Personal Limitations

By knowing hié particular strengths ‘and weaknesses, the\television
1nstructor can accept them and minimize or enhance their effect on the lesson.

An individual who has a unique gesture or pose or trait, ought to accept

rather than’attempt to mask it and Jeopardaze the success of the 1esson. The

nervohs tvitch ‘or movement that students have come to expect and love should
continye; that is part of the instructor.

On é more serious 1eve1, though, is the arrogance‘that;m1ght acéompany
the instructor. By being in a position of visib]e'imﬁortante,'that person
might easily think-he has abi1itﬁes that‘are'equa1 to or greater than other
members of the product1on staff. He may, for example, insist on certain
directorial moves, even though he has’ 1ittle experience in that area; he may
insist on certain script changes, despite the possible harm to the lesson.
Clearly, the competent instructor understands his strengths and weaknesses and
is able to use: them to the advantage of the total production. He should be
willing to add to a prOJect if he has exper1ence in writing or “directing or
set design; he should do so only from his expert1se and not from an inflated
sense of se1f-importance;~ﬂThe prima donna does not belong on a'te1ev151on

set. ProfesSiona]s'do.

Can Accept and Give Criticism

Perhaps the most durab]e creature God erer made is the television
instructor with rhinoceros hide. He is rare; when found, -he-should be well-
watered énd pastured, and seldom mistreated. Unfortunately, he is the most
visible and vuTnerab1e of the production crew. If lines are dropped or cues
missed, he is imﬁediate]y corrected; it'may be}a gentie word_to try it
again or it may be a harsh expletive. Each'extreme is both necessary and

unexpeEted. The in;tructor must be prepared to learn that he is not the .

<Y



25
wittiest or handsomest or most relaxed taient; nor is he necessarily the

most knowledgeable about telev1s1on. In fact, he may encounter a techni-

el c1an who cares less for the content of a 1esson'than for the paycheck he

w111 receive from operating one. of the program's cameras. This individual
will fail to\;espond to the obvious "star" qualities of the instruptor.
The most brutal auakening facing the ITV instructor is the p1ayhack

of the lesson. Suddenly, the shot that the: 1nstructor 1ns1sted upon as
being crucial to the 1mpact of the lesson appears as mundane and 1rre1evant,
even detrimenta] to the lesson. That awfu ‘silence falls over the crew
and the 1nstructor 1ooks to the nearest exit. This is the nrecise~mdment
when belng the rh1noceros is essent1a1 for the surV1va1 of the product1on

.-The television instructor,must also realize that he can offer valid
criticism of the lesson. If something doesn't "play" right or if word
choice is awkward, he shoulr speak up, suggesting specific changes. In fact,
the instructqr-shou1d ins - on those.changes which he. believes will improve
the integrit} ot the production; they can be tried during a.run-through and
accepted or d?scarded. He must realize that he is also an equal with the
other profess?ona]s in the studic; He oudhtinot to be pushed or manipu1ated

away from what he believes to e effective techniques or materials. If

shown to be wrong, though, k. --st admit and accept the error, then forget

-about it and work ahead to complete the production.

Can,work Unde Pressure

The clock inexorab1y guides the production, creating a high level. of

_pressure. As the tap1ng or broadcast time arrives, tempers become short and

an ego 1s.eas11y shattered ‘To survive under often intense amounts of .

.
pressure requ1res an \nd1v1dua1 of unique ab111t1es He must have the drive

and self- contro] to suddenly step into a tap1ng sess1on that has been mOVed

|

Vo

| ,
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up by two days. _He must be able to continue in the face of il]neés,abudget
\cuts, shiftind—production pkiorities, damaged or missing props, mickophone.
failures, and any of the hundreds of other.-crises that a1ways deve]op And
he Tust'be able to do this with the patience and tolerance of a saint. Unfor—
tunately, others on the crew may not wish to canonize,e1ther him or the pro-
duction. Come air time, though, all solidifies and the pressures of hurt -

feelingz and Tong hours and cold coffee are almost forgotten.

Is Flexible ,

Rigidity will kill the best of pr. duct1on designs. If the ITV
instructor refuses to accept alternative apprnaches to solving set or content
prob]ems; he will destroy tne opportunity for creative lessons. Such an '
individual must be screened out by audition or dropped from the productqon
early in the planning stage. To cont1nue with a person who refuses. to bend
.or who refuses to acgept any approach but the one he designed, will doom the
production: The time and effort spent in attempt1ng to sway his rigid thlnk-
ing becomes wasted time, unless the talent happens to be a key official who’
insists on being the 1nstructor | |

. If an 1nd1v1dua1 is required to be in the 1esson, but is not the most
- qualified talent avai]ab]e, time must be spent early in the production p1an-’
jn1ng a1ternat1ve approaches to the lesson. The nerits of each must be
examined and, if necessary, taped to show the1r strengths and shortcom1ngs
Time must also be consumed in a11ow1ng the talent to pract1ce teaching with
either different methods or materials so that he will better understand the:
. need for f]ex1b111ty in the_product1on. Rigidity may be broken down as the
talent acquires'not on1y confidence in himself, but also in what must be a

|
new and exciting medium for him.

i ) Q
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Displays Showmanship

" The best ITV instructor is part teacher, part huckster, part used

car sa]esman ‘He cajoles and wheed]es He is the flim-flam man out to sell

the $tudent by the Sheer magnet1sm of well-packaged content He adds an

e1ementrof theatricality and sobriety, comedy and-pathos, anger and joy.

He is;the Pied Piper coming down the road to lead the stiadents to a brighter,

better world of knowledge.
o Beware the flim-flam man. He will reach out and give the wot1d

something bright and clean and marvelous. He will help the world to learn.
L J

The effective ITV teacher is a curious person, e1usive to catch and

'def1ne,va1most 1ike a dream that def1es recall. There are traits which

tfear]y label one person as good énd other traits that just as clearly label
one as‘bad The. di fferences are that stark--Good versus Bad. The problem is

one of 1dent1fy1ng each so that production delays, breakdowns, or failures

“are reduced and 1earn1ng is enhanced. ITV has a tremendous potent1a1 for

being more than the traditional talking face. It has the power to seize and
hold the student, to transport him off to unlimited worlds of mind. It .has
the equally powerful ability to suppress any creative interest 1n‘1eahning.,

In the most basic terms, the best television teacher‘is one with the

correct knbw]edge, attitudes, and skills. But like instructional objectives, --

these terms are complex to define and isolate. Work must continue on finding

the best possible person to appear before the camera. The vast potential of

'te1egision must not be lost through mediocrity. Education has too much of

that.

* K K Kk Kk Kk % \

NOTE: For those interested in continuing with the "best available"
ITV instructor, the fd]lowing books will help: |

f

i . -3z
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George N. Gordon, Classroomu relevision (New York: Hastings House,
1970) ,

Lawrence F. Costello and George N. Gordon, Teach with Television
(New York: Hast1ngs House, 1965). ’

Of the two, the second is the better treatment of des1gn1ng and producing
jnstructional television Tessons. It conta1ns,'for examp1e, a samp]e
script, includinq necessary shots, props, and related activities.

Herbert Zettl, Television Production Handbook (Bé]mont; Caiifornia:
wadsworth Pub11sh1ng Company, 1968). B

This is an excellent overv1ew of the comp]ex1t1es of television product1on
- iwh11e a commerc1a1 or1entat1on both in terms of equipment and programm1ng,\
the text will complement the above—ment1oned Gordon book. A workbook may
also be purchased to accompany the text. v -

- The fo110w1ng periodicals are, of course, required read1ng for anyone'}'
lserious]y interésted,in producing}{nstructiona1 television 1essons.

. Educational Broadcasting’
Audiovisual Instruction

Educational Communication and fechnology Journal, formerly
Educational Communication Review ’

5
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T0 KICK IN THE SCREEN . . .

1 suspect each of you has, at one time or. another, wanted to kick in
.the screen of a te1ev1s1on set after having v1ewed a so-called "educational"
program. After a few seconds, though, the passion d1ed and you resigned
yourse1f to defeat w1thout trying. That 1is passed Now you “can -vent your
f’anger 1n & pos1t1ve way and perhaps 1mprove the qua11ty of educationa1 pro- -
gramming. .

With patience and determ1nat1on you can set a process 1n motion |
that can change the preconceived ‘jdeas of what producers and network execu-
| tives th1nk is naducational® and force them to improve program quality.
In so doing, you will also undergo major changes in your .own attitudes about
what is quality educat1ona1 programm1ng

You have the right to ask the producers and the networks for clear
- answers about both the qua11ty of the content and the best use of the program.
You shou1d press for information until you are sat1sf1ed that all of your: '
concerns have been resolved. Unfortunately, you may not receive all of the
inforiaation needed to make dec1sions about the quality of particular programs.
Your requests will probab1y be “handled by a middle-level executive from some
programm1ng or public relations department; he will g1ib1y sidestep your
quest1ons and g1ve genera11zed=comments'about how good the program is because
it cost so much or because it has a certain professor advising the staff or
because it uses new and exciting production techniques. What all that means
s that he knows as little as you do about éhe educational va1ue of the con-
tent. Listen po]ite1y to what he says, then continue pressing for specific

‘ ‘ answers .
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in pahticu]ar, demand answers to the fd1lowing questions:
What-is a person supposed - to 1earn.from the program content?
For what specific group is thenmaterial geared?
th selected the prdgram-cdntent?l
What are the educational quaiificatians of the production staff?

‘What proof ijs available to: show that a person can learn from the
program content? ,

The answers to the above questions will give you the right info?matjbn to
decide whether you or your- child shou]d»bother viewing a program under con-

sideration. ' _ L -

K

What is a Person Supposed to Learn from
the Program Content?

This is the most 1mportant quest1on you can ask the producer or the
network running the program. The answers will, quite simply; tell you what
you can expect to learn and whether:Watching_the program might not be a waste
of time. These should be c1ear statements of?the exact knowledge or skills:'to
be 1earned If you do not receive this 1nformat1on or if what you end up with
are unclear genera11t1es about how your ch11d S wor]d w111 be great]y '
expanded don't waste your or your ch11d s time with the program.

_1f you want to appear knowledgeable in th1s area of education, ask
T ' 'for“a“iist“of“specific instructional objectives for the educational program.
The word dbjectives refers to nothing more than statements of what a person
will learn after viewing a prodram; the word sounds impressive and it might
“'g1ve added cred1b111ty to your request for information. N
| In many 1nstances, ask1ng for spec1fic 1nstruct1ona1 obJect1ves
will make the producer or the network executive cringe and wish for another
1iné of work. He will probably not be an educator and may be intim1dated .
by your request. - U]timate]y, he may even be enCOnraged to check the quality

of 'educational programs and work to imprové them.
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For What Specific Group is the
+Material Geared?

"~ If you know what grade 1éve1, ethnic level, cﬁ]tura] 1eve1, or educa-.
: t1ona1 level the content . js slanted toward, you can a]so make some decision
about whether you or ‘your child can benefy; from a program. Unfortunate]y,
many‘so-ca11ed "educationa]“ programs shotéun the\content, trying to reach
" the w1dest audience and succeeding in partially sat1sfy1ng a small number of
viewers. 0bv1ous1y, axprogram s]anted through examples and 1anguage 1eve1
to a middle class cr11d 11v1ng in one of the Connecticut bedroom communities
~ may not work with biue-collar children in Pittsburgh. The point is c]ear.
The moré you can learn about program content before viewing, the better your

decision for or against the content will be.

whow§e]ected the‘Prqgram Content?

knowing who se]ected-the program content, the examp]es,.gpecia1
materials, and.production techniques will help you in judgihg the educationai
vé]ue of the content; you could also make a fair guess about whether or not
the program ref]ects'litt]é'more than the whims of a writer, producer, or
director who_ﬁas little or no interest in education. Mahy‘éducationa]
documentaries are written by persons whb believe that they are thé most
s qualified. fo select the proqfam cdﬁtent. They may be the most creative
available in production sk1lls,‘they\;hx also be the most unqualified to
produce educat1ona1 programs By asking fQ( the names and backgrounds of
the persons who actua11y selected the contegé\\you ought tc be-able to
detarmine the. writer s bias toward that content \You will also be able to
. idéntify his audience bias and gain some hints aboJ%\Qis competence and

concern for creating quality educational programs. =~
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What Are the Educat1ona1 Qua11f1cat1ons of
the Production Staff?

Mere]y because a program’1s advert1sed as be1ng educationa]]y sound
does not make 1t so; in fact, such programs ought to be v1ewed with the
Jaund1ced eye. If the program has educat1ona1 va1ue, a hard sell approach
will not be necessary. Rather, ‘the merits of the program along with the
appropriate answers to the above questions wouid be part of a comprehens1ve
information campaign directed to parents and teachers to make them aware
of the merits of the- program. Such a- softer approach ought to imply that the
production was done by professionals who.were also educat1ona11y or1ented.

If no one on the production staff has any educational credent1als—-
e1ther by educat1on or exper1ence—-suspect -the program quality. If no educa~
tional consu]tants--teachers, professors, etc.--advised thé staff on both
content and program des1gn, suspect the quality of the program. If the pub-
 licity for the program speaks in abeo]ute terms about how all persons will
“benefit from the~content, suspect the quality of the program And if no_
endorsements from any state or national education association accompany the
program pub]icity, suspe ct the quality of the program ‘ ‘

A program may still be worth v1eW1ng desp1te the lack of any direct
influence or control from the education profession. Indeed some of the .
dead11est and most boring programs have been produced by educators who
followed the rules given in textbooks on producing educational television |
1essons Conversely, some of the most exciting and informative educational
programs were created by commercial art1sts As a rule, though, the 1nf1u—

ence of educators can be a positive addition tv program quality.
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what Proof is Available to Show that a Person
_ // Can Learn From the Program Content7

| ’ Even though you m1ght receive c1ear answers to a11 of the above
‘questions, you shou1d st111 suspect the program quality if you are not to]d
whether the program has ever been tested ‘before be1ng ‘aired. ' Unfortunateiy,-
no producer w111 g1ve you negat1ve test results. Should a program test out
as re]at1ve1y use1ess, a producer or a network executive’ may send you Tittle
more than a superficial note 1nd1cat1ng that students “enJOy“ the mater1a1 or
‘are "excited" by the content or are "st1mu1ated" by the ideas presented in
the.program Beyond such g1ossy superlatives, there is no substance. |
~ The program content deve]oped as a true educat1ona1 program or les-
son will have been tried- out or tested on pc.'sons s1m11ar to the final tar-
geted aud1ence, the. tryout or test information w111 accompany publicity about,
the program. You will be able to see how we1| you or your ch11d should
“Tearn from the content When such ev1dence of success or program qua11ty'
ex1sts, producers are qu1te wi111hg to share it w1th you.
Sheald no tryout data exist, suspect the value of the program
Don't stop there, thougn. Ins1,t that you be g1ven someth1ng~-1t may be
~-1ittle more thar a cursory reaction--to show you how well a pe rson can learn
from the content. You should also insist that the producers try out the
content before advertising it as being educationally sound. The test market
concept 1n advert1s1ng ought to be applied. to producing educational programs.
After a1] program content’ 1s also a product qeared to a specific market as

is any automobile or depderant.

1f you receive accurate answers to the above questions, be happy. You
have the information necessary to help you dec1de about the cuality of a spe-
cific program and its value to you or you® chi]d. That is a nice state of

- affairs, ' . .
Q : : “ . L , c?é?
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If, on the other hand you receive either part1a1 or no answers. gon't
give up. Send your reguests to the network pres1dents Also attempt to

and out the program sponsors and send your nequests to the company pr sidents.

"~ And, send cop1es of your requests to such organ1zat10ns as the National Edu-

cation ASSGCTatlon, the Nat1ona1 Assoc1at1on of Educat1ona1 Broadcasters,

the Federal Commun1cat*ons ‘Commission, and any stateor]ocal groups concerned

~ about 1mprov1ng the quality of educat1ona1 programs for television.

In1t1a11y, you w#i11 feel 1ike a Don Quixote t11t1ng at the w1ndm111s
of the broadcast1ng mono11th Soon others w111 be W1th you. With d1rect
and v1°1b1e pressure against them, prooram producers will be forced tn 1mprove
the quality of programs If you can also direct your efforts at the sponsors
as a tota] effort, you may force: rapid act1on, the threat of any econom1c
action by consumers has a curious way of moving people to do things that were
not thought possible: ’ h

The above quest1ons will guide you in your search of 1nfonnat1on

about program quality. The more you ask the more you w111 make producers

/and network oxecutrves aware that quality in programm1ng is 1mportant You

may succeed in forcing a change to high quality content. That is what

Ayour efforts ought to be about

Educational program%'y111 improve in quality, your set will remain
intact, your foot w111 be who]e--and you-and your child will be intellectually

richer. What more can you ask?

* k k k k k %k

NOTE: The follewing are always interested in your reactions to

4

and concerns about the quality of educational programs on television:

NEA National Education Association
1201 Sixteenth Street, N.W.
Washington, D.C. 20036
(202) 833-4120

Y
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“National Association of EducationaTﬁBroadcasters

NAEB ,
1346 Connecticut Avenue, N.W.
" Washir jton, D.C. 20036
FCC - Federal Communicafiohs Commission

1919 ¥ Street, N.W.
Washington; D.C. 20026
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SELECTED ,R*‘E?ERENCES. |

The fo]]ow1ng pub11cat1ons and organ1zat1ons represent a Cross seGs
tion of 1nformation about Instructional Television. The materials range
from creat1ng and produc1ng or1g1na1 telelessons to chal]en1ng and 1mprov1ng

the qua11ty of conmerc1a11y avai]ab]e programs. Both ph1losoph1ca1 studies
and pract1ca1 guides are 11sted to meet the needs of those who merely
v wxsh to sk1m “the ITV-area as we]] as those who' want to comp]ete ful] sele-
‘vision product1ons

The 1ist 1s not all- 1nc1us1ve Rather, it"is a sampler of suffi-
c1ent var1ety and depth to meet the requ1rements of all save the most
demand1ng of critics. ~Such is to be expected in a field where so much is

_avaffab1e and where the'nOVice often becomes lost in the maze of‘books and‘
“gu1def and studiees w1thout some 1n1t1a1 d1rect1on,‘the ITV beginner will
‘do little ‘more than dabb]e, usua]]y at . a safe .distance, in the fringe areas.
of-ITV' He may never attempt to go beyond the superf1cia1/1eve1 of
knowing just enough about the language of .ITV to sound knomledgeable
He will, of ceurse be int1m1dated by the thought of wr1t1ng or producing ITV
1essons For that person, the se]ected references ought to he]p, offer1ng him -
- sound ideas and methods of . design1ng and producing te]e]essons The refer-
'ences w111 take the ITV user farther, though, shou]d he so desire, into such_
areas as 1nformatfon thPCTy, mass media effects of te]ev1s1on, and evaluat1on
'of commercia]]y produced 1essons The user will be able to explore cf1t1ca1

" ussues that affect not only the production of te]elessons but a]so a rat1ona1e

for 1ntroduc1ng television intoacurriculum.
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'The references are d1v1ded into f1ve genara] categories:
Telev1sion Production
Instructiona] Desigo
~ . Te]evision’Theory and Criticism
\<'?rofessiona1-dournals |
| ) Professional 0rgan1zat1ons |
Each category will prov1de e1ther d1fferent information about ITV
or more detailed mater1a1 to so]ve particular product1on prchlems or answer-

soec1f1c quest1ons about Jearning by télevision. - Much more 1nformat1on is,

of course,‘ava11ab1e to.those who choose to cont1nue using ITV 1n learning.

[

Te]ev1s1on Productton

Gerald M111erson, Basic TV Staglng (New York: Focal Préss, 1975).

" George N. Gordon, Classroom TeleV151on " New Frontlers in ITV

(New York: Hastings House, 1970) :
Gera;d M1llerson, Effective TV Broduction (New York: Focal Press,
1977

Lawrence F. Costello and George N. Gordou Teach Wlth TeleV151on
(New York: Hastings House, 1965). ’

Robert L. Hilliard and Hyman H. 'Field, Television and the Teacher
A Fandbook for Classroom Use (New York Hastings House, 1975).

Peter Combes and John Tiffin, Television .production for Educatlon
* (New: York Focal Press, 1978).

Herbert Zetle, Television Production Handbook (Belmont, ta]ifornia:
. Wadsworth Publishing Company, 1977)

Rodger A. Winchell, videotography: Closed Circuit Television Maden\
Easy (Minneapolis: Television Series Unlimited, 1973).

Robert L. Hilliard, Writing for relevision and’ Radio, 3rd rev. ed.
(New_York: Hastings House, 1976).

Instruct1ona1 Design

Robert M. Gagné; The Conditions of Learnlng (New York: Holt Rinehart
Winston, 1977). S e e ' -
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Leslie J. Briggs, Peggy L._Campeau,~Robert M. Gagné, and Mark M. May, g
Instructional Media: A Procedure for the Design of Multi-Media Instruc-

tion (Pittsburgh: American Institutes for Research, 1967).

George L. Gropper, Instructional Strategies (Englewood C1iffs: Educa- _
tional Technology Publications, 1974)..

panny G. Langdon, Interﬁctivé Instructional Designs for Ihdividualized
. Learning {(Englewood C1iffs: Educational Technology Publications,-1973).

_C. Edward CaVert,'Procedural Guidelines for the Design of Mediated
Instruction (New York: Praeger, 1974}. : :

Vernon S. Gerlach and Donald P. Ely, Teaching and Media: A Systematic
Approach (Englewood Cliffs: Prentice-Hall, 1971).. .

Television Theory and Criticism

.James.w. Brown, Kehneth D. Norberg, and Sara K. Srygley, Aaminstering
sducatrional Media, 2nd ed. (New York: McGraw-Hill, 1972).

Sydney W. Head, Broadcasting in America, 3rd ed. (Boston: Houghton
Miff1in Company, 1976).

" Allen Koenig and Ruane B. Hill, eds., The Farther Vision: Educational
 pelevision Teday (Madison: University of Wisconsin Press, 1967).

Douglass Cater and Michael J. Nyhan, eds., The Future of Public
Broadcasting (New York: Praeger, 1976). o

Ray Eldon Hiebert, Donald F. Ungurait, and Thomas W. Bohn, Mass Media

(New York: Longman Inc., 1979). - _ \\

John A. Niemi, ed., Mass Media and Adult Education (Englewood C]iffs:\\
Educational Technology Publications, 1971).

Frank Mankiewicz and Joel Swerdlow, Remote Control (New York: Times
‘Books, 1978). . o

Horace Newcomb, Telev}sion: The Critical View {Oxford: Oxford
University Press, 1976). ' '

Melvin L. De Fleur and Sandra Ball-Rokeach, Theories of Mass Communica
tion, 3rd ed. (New York: David McKay Company, 1975). . o

Horace Newcomb, Tv: The Most Popular Art (New'York:' Anchor Press/
Doubleday, 1974). :

R. Blakely, Use of Instructional Television in Adult Educatiéni .
(Syracuse: Syracuse University (Continuing Education), 1974). °
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Professional Journals

Audiovisual Instruc;ion,'1126 Sixteenth Street, N.W., washingtoﬁ; D.C.
20036. : - _

Educational and Industrial Television, 51 Sugar Hollow Road,
Danbury, annecticut 06810. -

gducational Communications and Technology--A Journal of Theory,
Research, and Development, 1126 Sixteenth Street, N.W., Washington,
D.C. 20036.

wedia and Methods, 401 North Broad Street, Philadelphia, Pennsylvania -
19108. ' | | : ~

.~ Public Telecommunications Review, 1346 Connecticut Avenue, N.W., Washing-
ton, D.C. 20036. ‘ '

- p.H.E. Journal, 7 Spruce Street, Acton!tﬁassachusetts 01720.

Professional Organizations
(Information for and -about television)

Association for Educational Communications and Téchno]ogy, 1126 Sixteenth
Street, N.W., Washington, D.C. 20036. .

Federal Communications Commission, 1919 M Street,‘N,w., Washington,
D.C.,20026. -

National Association of Educational Bfoadcasters,_134é Congecticut
Avenue, N.W., Wasiington, D.C. 20036. ' l
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